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Health system
Cuba has a dense web of medical supply. On 
the lowest level of the organizational hierar-
chy is the family doctor. Cuba has 6 
doctors/1000 compared to 4 doctors/1000 in 
Switzerland. On the next level is the poly-
clinic. Each neighbourhood is provided by a 
Polyclinic. Since there is no reliable ambu-
lance or public transport this kind of institu-
tion is of extreme importance. The organisa-
tion is extremely hierarchical and centralised. 
The whole health system is state owned, medi-
cal treatment is officially free for every 
Cuban.

Health tourism
The Cuban Health System is world famous, 
and as since the Soviet Unions decline the 
government is in search of new sources of 
income, it started to sell its` medical expertise. 
Per year 5000 foreign patients travel to Cuba 
for a wide range of treatments, such as eye 
surgery, neurologic disorders or orthopaedics.
People are afraid of a two class health system 
as a lot of medicines are just available with 
dollars. In Habana these International Hospi-
tals are concentrated in the Blue Strip.

"Barrio Adentro" or "Into the 
Neighbourhood"
is called a programme of exchange of Cuban 
doctors for Venezuelan oil. 20000 Cuban doc-
tors, nurses and dentists are working in poor 
areas in Venezuela.

Biomedical Revolution vs. Lack of 
basic Supply
The US Embargo leads to an increase in the 
import costs of the most basic needs, also the 
supply of medicines. On the other hand has 
Cuba become one of the most inventive 
countries in biomedical research. It exports 
pharmaceuticals for 300 Million Dollars (not 
so much in comparison to 16 Billion Dollars 
export from Switzerland, because Cuba ex-
ports mainly to 3rd World Countries).

sources
-Atlas of Cuba, 1995
-http://bvs.sld.cu/cgibin/wxis/dis1/?IsisScript=dis1/dis.xis&base
=dis&lang=e
-LAPA Studies, 2006
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43 Clock Tower 1913 45 Former Kowloon British School 1900 51 Former M+P Headquart. Comp. 1884 62 Remnants of South Gate of KWC 1847 63 Former Yamen Building of KWC 1847 02 Rock Carving on Kau Sai Chau ? 03 Rock Carving on Tung Lung Island ? 04 Rock Inscription, Joss House Bay ~1274 09 Tung Lung Fort ~1700

10 Sam Tung Uk Village 1786 12 Old District Office North 1907 13 Sheung Yiu Village ~1860 16 Rock Carving at Lung Ha Wan ? 17 Island House 1905 18 Site of Chinese Customs Station 1868 19 Man Wun Fung Ancestral Hall ~1800 20 Remains of Ancient Kiln 1674 23 Man Mo Temple ~1900 29 Old Tai Po Market Railway Station 1913

30 Liu Man Chek Tong Ancestral Hall 1751 31 Old House 1904 32 Tai Fu Tai Mansion 1865 33 Kun Lung Gate Tower 1744 34 Yeung Hau Temple ~1800 39 Old House ~1900 44 Kang Yung Study Hall 1736 47 Yi Tai Study Hall ~1850 48 Walls + Towers of Kun Lung Wai ~1700 50 Entrance Tower of Ma Wat Wai ~1770

61 I Shing Temple 1718 64 Tower + WallsLung Yeuk Tau ~1300 65 Tang Chung Ling Ancestral Hall 1525 66 Cheung Shan Monastery 1789 67 King Law Ka Shuk ? 68 Cheung Ancestral Hall 1851 69 Fan Sin Temple ~1750 72 Tang Lung Chau Lighthouse 1912 73 Tang Ancestral Hall ~1300 74 Yu Kiu Ancestral Hall ~1500

75 Tsui Sing Lau Pagoda ~1350 76 Hung Shing Temple 1899 77 Tin Hau Temple ? 78 Hau Ku Shek Ancestral Hall 1762 79 The Morrisson Building 1936 81 Leung Ancestral Hall ~1800 82 Chik Kwai Study Hall 1899 83 Tang Ancestral Hall 1749 05 Rock Carving at Shek Pik ~1000 B.C.

06 Rock Carving on Po Toi Island ? 07 Tung Chung Fort 1832 11 Fan Lau Fort 1729 14 Rock Carving on Cheung Chau ? 21 Stone Circle ? 22 Tung Chung Battery 1817 71 Waglan Lighthouse 1898

24 Hong Kong Observatory 1883 35 Lei Cheng Uk Han Tomb 25-200
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Health system
Cuba has a dense web of medical supply. On 
the lowest level of the organizational hierar-
chy is the family doctor. Cuba has 6 
doctors/1000 compared to 4 doctors/1000 in 
Switzerland. On the next level is the poly-
clinic. Each neighbourhood is provided by a 
Polyclinic. Since there is no reliable ambu-
lance or public transport this kind of institu-
tion is of extreme importance. The organisa-
tion is extremely hierarchical and centralised. 
The whole health system is state owned, medi-
cal treatment is officially free for every 
Cuban.

Health tourism
The Cuban Health System is world famous, 
and as since the Soviet Unions decline the 
government is in search of new sources of 
income, it started to sell its` medical expertise. 
Per year 5000 foreign patients travel to Cuba 
for a wide range of treatments, such as eye 
surgery, neurologic disorders or orthopaedics.
People are afraid of a two class health system 
as a lot of medicines are just available with 
dollars. In Habana these International Hospi-
tals are concentrated in the Blue Strip.

"Barrio Adentro" or "Into the 
Neighbourhood"
is called a programme of exchange of Cuban 
doctors for Venezuelan oil. 20000 Cuban doc-
tors, nurses and dentists are working in poor 
areas in Venezuela.

Biomedical Revolution vs. Lack of 
basic Supply
The US Embargo leads to an increase in the 
import costs of the most basic needs, also the 
supply of medicines. On the other hand has 
Cuba become one of the most inventive 
countries in biomedical research. It exports 
pharmaceuticals for 300 Million Dollars (not 
so much in comparison to 16 Billion Dollars 
export from Switzerland, because Cuba ex-
ports mainly to 3rd World Countries).
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The Educational Revolution in Cuba    
Cuba's educational change began less abruptly than that in China. In the early 1960s, while Cuba modeled its policies principally on the Soviet Union's formal system of education, certain signs 
heralded the later developments. In 1961, the "year of education" in the Cuban revolutionary calendar, the government launched its literacy campaign, closed all secondary schools, and sent 
more than 100,000 students (organized into "brigades") to the countryside to live with and teach peasants not only letters, but also ideology, for six months. The Cuban government also estab-
lished "Schools of Revolutionary Instruction" in the same year. The objective of this school system, as Castro once explained, was "the ideological formation of the revolutionary and then, by 
means of the revolutionaries, the ideological formation of the rest of the people."61 What distinguished this school system from other socialist countries' party academies was that the ages of 
the students were all above fourteen; most school sites were chosen in rugged, isolated, rural areas; and the students had to work partly for their own expenses. In 1962 the program had twelve 
regional schools and one national institution, with 12,000 students in total.62 The project of recruiting teenage students and training them into elementary teachers was another early educa-
tional innovation, starting in 1960. The trainees had to study and work in the campus set in the mountains for four years, with the last two years in the Makarenko Pedagogical Institute near 
Havana. Upon graduation, the students would not only be assigned teaching jobs in rural areas but also would assume political leadership at the local level. In the area of adult education, the 
"Worker-Farmer Faculties" comprised a nationwide network, taking the form of half-day work, half-day study, designed to raise the educational levels of working people for university study. After 
several years of preparation, these worker-students would begin regular study in universities. These early policies, while reflecting the urgent needs of literacy and making education more 
accessible for working people, were in accordance with some ideological guidelines, notably the integration of school with society and study with work. As Guevara advocated in his influential 
essay "Man and Socialism in Cuba," "society as a whole must become a huge school.... Education is increasingly integral, and we do not neglect the incorporation of the students into work from 
the very beginning."63 Such educational concepts were also closely associated with the notion of the "new man," "an unselfish, self-sacrificing, frugal, fully-socialized, egalitarian human 
being"—whom Guevara himself was considered as personifying.64 35  
     In May 1964, the government adopted Resolution 392 on polytechnic education with emphasis on the integration of work with study. The Resolution stated that the building of a new society 
required a new attitude toward life, which is "love for work and respect for the worker." This new attitude, however, could not "occur spontaneously as the result of a complex process." Polytech-
nic education was therefore designed to provide a "constant and natural condition of life" in which work was an essential element. Further, the function of such an education was not only ethi-
cal, but also epistemological, because "education based on experience of life is the most effective."65 This resolution signaled an educational reorientation in the years to come.66 As the Chinese 
educational reorientation was driven by national political and economic campaigns, so were the Cuban events. The high tide of Cuban educational change came in the years from 1966 to 1971, 
when the "Revolutionary Offensive" gathered momentum and was officially launched in 1968. It was during that time that Cuban education went through a revolutionary change similar to that 
of China during the Cultural Revolution. 36  
     Starting in 1965, the overall Cuban elementary and secondary school system experienced a radical change. The first and perhaps the most influential project was known as "school goes to 
countryside," first implemented in Camaguey province in 1965, then adopted by all other provinces. The project moved all students and teachers in secondary schools and pre-university institu-
tions to the farms for a period of thirty-five to forty-five days, combining study and work in the fields. The educational purposes of this project were summarized in a report of Granma Weekly 
Review: 37  

1) To achieve continuity in studies within the new productive work plan so that production may be maintained and regular school promotion will not suffer; 2) To move away from a strongly 
theoretical framework, as expressed in books, lectures and theoretical works, to give meaning to the concepts: "linking the school with life," "theory together with practice," and "education" 
together with "productive work"; 3) To apply planning for polytechnic education to the sector of agricultural production; 4) To strengthen the character of school children to conform with social-
ist moral standards, and to contribute in the long run to education in the family; 5) To strengthen the ties between the city and the countryside, between manual labor and intellectual labor.67  
     The plan was also meant to get the students acquainted with the problems in the countryside and to feel obliged to put their societal obligations before their personal preferences in their 
career choice. 38  
     When the Revolutionary Offensive came, a new project—"the basic secondary school in the country," embracing grades 7 to 10—was introduced to replace the "school goes to countryside" 
approach. The difference between the two was that "its pupils, mainly from urban districts, are boarders, they combine study and work systematically during the whole school year, and their 
activities always form part of an economic development plan." The students worked three hours in the fields each day (with five for academic work) to make themselves "self-supporting in 
terms of food production, and some of them were also associated with light industrial work."68 Castro announced that in the near future "it will no longer be today's '45 Days School Goes to the 
Countryside'; by then it will be the 'School in the Countryside.'"69 In 1969 there were 250,000 students enrolled in this project.70 The main principles for this school system were thus: education 
within the community, combining intellectual and physical work, training the students into producers, uniting education with economic development plans, integrating urban youth with peas-
ants, education by self-help and socially useful work, educating young people in the care and conservation of public property, and education through vocational training and guidance.71 39  
     Another innovation in elementary and secondary education was to integrate schools with newly established communities. In the second half of the 1960s, in order to create a completely new 
social environment for the new generation, the Cuban government established many new communities in the countryside with residential quarters, factories, farms, hospitals, nurseries, schools, 
grocery stores, and laundry services. Children were put into nurseries in daytime as early as the end of their mothers' maternity leaves. All schools were boarding schools and the students spent 
at least five days a week in school, combining study with work based on community needs. In 1967 there were three pilot projects for such communities. In the inauguration for San Andres De 
Caiguanabe, one of the pilot communities, Castro announced that "San Andres is a step into the future that lies ahead" and such schools would be established all over the country by 1975.72 40  
     Cuban higher education also experienced fundamental transformation. After the Revolution, the facilities of Cuban higher education were seen as out of proportion to the country's economic 
condition. As a result, the number of universities was reduced from seven to three (University of Havana in the west, University of Las Villas in the central part, and University of Oriente in the 
east73). In those that survived, curriculum and enrollment were reoriented toward more practical goals. From 1959 to 1967, among the entire student population, students in social sciences 
declined from 25.3% to 7.1% and in humanities from 4.3% to 2.1%, while enrollment in education increased from 19.7% to 26%, in engineering and architecture from 13% to 23.7%, and in 
agricultural science from 4.7% to 10%. The most striking decline was in the discipline of law: the percentage of the students of law declined from 11.2% to 0.8%—that is, in 1959 there were 6,000 
law students but in 1967 only 200.74 41  
     The integration of study with work was also set as a primary goal in higher education. One important form was the enrollment of large number of workers and peasants (after several years of 
preparation in the Worker-Peasant Faculty). This policy not only changed the composition of the student body but also brought about fundamental changes in curriculum. Herbert Matthews, an 
American sympathizer of the Cuban Revolution, revisited Cuba in 1972 and closely observed such changes. According to him, "A worker is brought to the university not to study books while he 
leaves his work, but to study as he continues working, contributing his practical knowledge to the university —he teaches as he learns, and in the factory he teaches the university student who 
comes to work there."75 This description could just as well have been used to identify the Chinese "worker-peasant-soldier" students in the state-run universities and the worker-students in the 
factory-run colleges. As with their Chinese counterparts, the prospective students in Cuba needed to have a "report" from a mass organization, especially the Committee for the Defense of the 
Revolution, to prove their revolutionary attitude.76 42  
     Another important measure was that the universities set up work centers in factories or mines that directly linked research and teaching with practical productive needs. For example, all three 
major universities set up such work centers in the Moa Bay and Nicaro nickel plants. There were also a number of educational hospitals where teaching and study were combined with 
practice.77 According to José M. Millar, the rector of Havana University in the early 1970s, the university was a place apart from society before 1959, but had become "an integral part of the 
revolutionary economy and social system." He announced that the university would be "a vast complex of schools, factories, farms, mines, hospitals, et cetera, where students are workers and 
workers are students." This concept is an educational revolution. The essence of this revolution was "the total socialization of education through integration of work and study."78 43  
     As China's educational revolution was to a great extent a brainchild of Mao, so also was Cuba's educational revolution a product of Fidel Castro. Like Mao, Castro tended to consider himself a 
teacher. "I have always had a great addiction to education," he once put it.79 The similarities between the two leaders are remarkable, quite aside from the adherence to Marxist ideology. Both of 
them had unpleasant memories and negative views about the old education from their personal experience.80 As Mao envisaged putting children under direct government supervision and 
having them work for their own subsistence long before he gained power, Castro did so in 1958 when he was still in the Sierra Maestra. As he put it, "I shall create agricultural units for each 
25,000 inhabitants.... These units will have a training center for the children.... [they] will be housed and fed, clothed and educated and by their own work they will make these centers self-
supporting to the point where they will be able to amortize the plant and machinery, which will belong to the state."81 Mao doubted that the "professors" had real knowledge and so did Castro, 
with his favorite sardonic story about a professor of the "University of the School of Agronomy of Havana" who goes into the rocky area of the Guanahacabibes peninsula to plant 67 hectares of 
citrus.82 He coined a term, "the agronomists on the sidewalk," to refer to such professors, meaning that they lived in the cities and had grown nothing. Mao worried, for both ethical and practical 
reasons, about students' ignorance of agricultural work and the conditions in the countryside, while Castro demanded that "even if they are just six, and in first grade, they will know how to grow 
lettuce, how to produce a head of lettuce."83 Mao did not like humanities and social sciences, and considerably reduced the curriculum and enrollment of these subjects in higher education, as 
did Castro. For Castro, the universities would be replaced by technological institutes and future Cubans would be "an engineer, an agronomist, a soil technician, a livestock specialist."84 Finally, 
both of them envisaged a future with no tangible and institutional barriers between school and society. As Castro put it, "In the future, practically every plant, agricultural zone, hospital, and 
school will become a university" and "One day we will all be intellectual workers!"85 44  
     But what made Castro a little different from Mao was that he stressed not only the ideological and pedagogical purpose of the educational revolution, but also clearly illustrated its pragmatic 
aim and necessity. In this sense he combined the roles of Mao and Liu Shaoqi in China. Castro on numerous occasions told Cubans that, as an under-developed country, Cuba could not afford to 
provide all children with free and full-time education. The students—or at least a large portion of them—had to earn their rights to education by integrating their study with physical labor. In a 
1972 speech specifically for the Basic Secondary School programs, Castro said that Cuba had about 3.5 million young people needing education. "In this situation, we have no alternative ... in 
addition to being an infrangible pedagogical principle, a social and human necessity, it is further a necessity for our country's development."86 45  
     If in China the end of the Cultural Revolution brought an abrupt conclusion to the educational revolution, then in Cuba the educational revolution concluded in a similar but less drastic 
manner. In June 1970, Castro publicly admitted the failure of the project of producing ten million tons of sugar—a major economic target for the Revolutionary Offensive. This setback started a 
process of reexamination of and retreat from the previous radical policies of social transformation. In 1977 Castro admitted that the regime had made "a major mistake in education during the 
1960s" by introducing some "unrealistic" projects that no doubt impaired the country's economic construction.87 Starting in the mid-1970s, Cuban education appeared to have some new 
features similar to those of China after Mao: the emphasis shifted from the integration of work with study to a focus on grade, discipline, and promotion. A new elite school system called the 
School for Exact Sciences was established in the early 1980s. The Cuban government launched the "battle for quality" to improve education, and Castro himself even called on a number of 
occasions for fighting fraud and cheating in exams.88 46  
     The Cuban educational system experienced revolutionary changes from the 1960s to the early 1970s that were as sweeping and radical as those of China. Castro was fully aware of the signifi-
cance of the revolution: as he once proudly said, "People talked about it and gave it attention, but Cuba was the first to put it into practice."89 If the essence of educational revolution in China 
was "Open Door Schooling," then its Cuban equivalent was Castro's announcement that in the future every productive unit would become a university and José M. Millar's vision of a "total 
socialization of education."90 47  
    
Interpretation of the Educational Revolutions    
The Chinese and Cuban educational revolutions, despite their failures, were episodes of world-historical significance in themselves because they were such massive and path-breaking social 
mobilizations. But in the connected world of the late twentieth century, we must expect that these two nations and their educational movements were tied to other processes in the world from 
which they inherited the past, with which they shared the present, and to which they bequeathed their heritage. 48  
     In Tanzania, for example, one of the key projects of President Julius Nyerere's Ujamaa socialism in the 1960s and 1970s was Education for Self-Reliance. It demanded that every school become 
a working community, self-supporting through integrating study with "practical and work-oriented subjects."91 Students were responsible for planning and running farms and were graded 
accordingly. These policies were considered not only as the means for self-financing, but also to help develop a proper attitude toward socialism and to blur the distinction between manual and 
mental labor. Tanzanian educational reform may have had something to do with Chinese-Cuban influence: Nyerere was deeply impressed by China's Cultural Revolution during his two trips 
there in the late 1960s, and he also argued that Cuban education might be a good example for Tanzania to follow.92 49  
     In Nicaragua, after the Sandinista rebels came to power in 1979, the new government carried out a profound educational reform that emphasized "participatory education for the masses, ... 
educational innovation for scientific and technical fields, linking education to productive work, ... [and] the transformation of education to support the new economic and social model." Under 
this reform, enrollments in humanities declined significantly while applied sciences greatly expanded. The Nicaraguan reform also sought to "shape a 'new person' or selfless Sandinista 
revolutionary."93 Foreign influence in the case of Nicaragua was more obvious than for Tanzania: the Sandinista government was advised to a great extent by Fidel Castro, who sent brigades of 
teachers to participate in Nicaraguan literacy campaigns that followed Cuban models. 50  
     Most extreme of all the educational movements was that of Cambodia under the Khmer Rouge. There the regime, from April 1975 to the very end of 1976, went beyond the other educational 
revolutions, renouncing the hope that education could have a positive role in society: the entire education system was abolished because it was condemned as a bourgeois and colonial legacy. 
The Cambodian communists, though under Maoist influence, thought that even Mao had failed to carry out his revolution because he broke his promise to launch more cultural revolutions 
periodically and retained such pre-revolutionary social institutions as money, family, urban centers, and school system. This explained, the Khmer Rouge argued, how it was that as Mao's death 
approached the revisionists took over and restored everything.94 Taking a lesson from China, they decided simply to abolish all of these institutions—instead of reforming them—from the very 
beginning when they took over Cambodian cities in the spring of 1975.95 From 1977, when the Khmer Rouge decided to restore some elementary and secondary schools in the countryside, the 
guidelines for education were nearly identical with those of China and Cuba in the era of educational revolution. For example, as one of the Party's documents proposed, "Our goal is to keep 
schooling close to productive work.... Theory should be learned at the same time it is being applied to actual work. Our people study and at the same time directly serve the production move-
ment. To implement this, schools are located mainly in the cooperatives and factories." As Karl Jackson points out, these guidelines were "yet another cue from the Cultural Revolution, schooling 
was not to be separated from working because educational specialization would eventually breed elitism and lead to impractical, theoretical solutions to real work problems."96 51  
     Educational change and debate elsewhere in the world, especially in the 1960s, showed resemblance to the changes in China and Cuba. New national governments, as they took power after 
the end of colonial rule in countries of Africa, Asia, and the Caribbean, expanded educational systems dramatically, in hopes of achieving universal primary education. The examples of Ivory 
Coast, India, Indonesia, and Algeria stand out, as each of these nations brought about a dramatic increase in literacy for populations that had previously had little schooling. Their achievements 
were all the more impressive in that these multilingual countries faced a dilemma on the language of instruction that made certain choices more complex than for Cuba and China. Nor were 
educational campaigns limited to countries that had either recently escaped colonial rule or undergone a revolution. In Brazil for example, also in the 1960s, Paolo Freire arose as an educational 
reformer whose Pedagogy of the Oppressed called for education to challenge social inequality. Freire became linked to the educational approach of Che Guevara in the 1960s, and later made 
contact with Jonathan Kozol, a critic of urban education in the United States.97 52  
     How, then, can we best approach the analysis of the Chinese and Cuban educational revolutions? The additional cases just cited make it clear that the Cuban and Chinese movements—or at 
least many of their policies—were not unique in a global context. What approach is best for enabling the analyst to connect the Chinese and Cuban movements with other cases of educational 
change, and at the same time show how and why they differed? 53  
     In the analytical summary below, our framework identifies three approaches taken by those who would reform the elite-and-urban bias of the modern educational system. We have labeled 
these approaches as "education for social equality," "education for development," and "education for communism." Each of these approaches brought its own set of educational dilemmas, 
which tended to cause the leaders of educational change to shift from one approach to another. 54  
     The first approach of educational critics is that of "education for social equality." The Chinese and Cuban campaigns began as a continuation and radicalization of a long-term tradition, based 
on a utopian view of social equality that attacked the elitist and parochial tendencies of modem education. This approach was represented in the thinking of early Chinese and Cuban national-
ists, Marxists, utopian socialists, and Russian populists, as indicated in the opening section of this article. This approach to education, which can be traced as far back as the Enlightenment, com-
plained of the privileges that the elite received in education, and argued that the organization of education did more to create and justify social hierarchy than to limit it. Education, said these 
critics, should serve the oppressed, not replicate their oppression. 55  
     The literacy campaigns in the early years of the Chinese and Cuban revolutionary governments corresponded to "education for social equality." These campaigns were immensely successful 
in advancing certain aspects of social equality by expanding education. The most compelling evidence is that they increased the level of literacy, within a relatively short period, to a point where 
most adults and school-age children could read.98 These literacy campaigns paralleled those of the Soviet Union and Turkey in the 1920s, and those of decolonizing nations in Africa and Asia 
during the 1950s and 1960s. For the world as a whole, the period from 1950 to 1975 is arguably the time in which literacy made the greatest advances for the human population. In addition to 
the expansion of literacy, the "education for social equality" approach emphasized the dignity of work, the practicality of education, and the linkage of study and work at all levels. Marx's early 
praise for the integration of work with study at a young age underscored a theme that was to recur in educational reforms throughout the twentieth century. 56  
     The costs of "education for social equality" were high, however. Though the benefits of improved communication for the population and political loyalty to the new government were tangible, 
the economic benefits were slow to appear. For countries with meager economic and educational resources, such campaigns became too utopian to carry on when overplayed by the state. This 
focus on the most basic educational institutions led to neglect of the more advanced side of education and alienated the families that hoped to benefit from advanced education. It dissipated 
economic and educational resources —which were already limited in these countries—rather than concentrating them where they were economically most efficient. 57  
     For this reason, the approach of "education for development" gradually received more attention and even became a priority among educational practitioners in China, Cuba, and elsewhere. 
"Development" here meant rapid economic advance, in particular to catch up to the developed capitalist countries. In this approach, China and Cuba can be linked with the other countries 
carrying on a process of decolonization, or campaigning against neocolonialism. This desire for development was shared by socialists hoping to prove the validity of their system. It meant 
emphasis on vocational training, on work-study, and on engineering and applied science. Liu Shaoqi in China and Fidel Castro in Cuba during the early 1960s were clear examples of this practi-
cal, on-the-job approach to education aimed at meeting production goals. 58  
     The dilemma of choosing between social equality and development was addressed by educational analysts as well as political leaders. As Trobe Mende argued, "much of the education now 
dispersed in poor countries is not only irrelevant to the solution of the problems they face, but tends to be positively harmful. It perpetuates contempt for menial tasks, and widens the gulf 
between the privileged minorities and uneducated or illiterate Masses.... It fails to provide any vocational training, elements of modern science, useful technology, or knowledge about modern 
agriculture to confront real problems impeding material progress."99 While the first part of this quote addresses issues of social equality, the second addresses issues of economic development. 
Thus, "education for development" was adopted by many analysts as another perspective to understand and assess educational changes in the 1960s and 1970s, when educational movements 
in the Third World were unfolding, and it is still reflected in some recent works even when most of such experiments have failed.100 Some authors put Cambodia, Laos, China, Tanzania, Cuba, and 
Mozambique into a single category of developing countries that made efforts to break the patterns of the Western type of education.101 The "center-periphery" hypothesis, dependency theory, 
and world-system theory are often utilized in these arguments. 59  
     The problem with "education for development," however, was that it tended to rely on specialization and expertise, and thus slipped back to the system of elite-and-urban privilege and (as 
early Soviet reformers might have said) of schools that talk rather than schools that do—against which the whole process of educational reform had been launched. In the Soviet Union and in 
most decolonizing countries, educational and governmental leaders responded to this second dilemma by returning to the approach of the modern educational system. For the Soviet and other 
responses to this dilemma, the result was the abandonment of reform except for the maintenance of some exceptionalinstitutions emphasizing "education for equality" (e.g., the Soviet 
Children's Palaces) and "education for development" (e.g., female physicians) to differentiate their education from that of Western industrial countries.102 60  
     This is where the Chinese and Cuban regimes drew the line and became different. Up to 1967, the educational reform movements of China and Cuba were not fundamentally different from 
the earlier movement in the Soviet Union, or from the contemporary movements in decolonizing countries. But Mao chose to launch the Cultural Revolution in 1967—at a fortuitous moment of 
global contestation that became more explicit in the following year—and encouraged resistance against the pressures to relent to the contradictions in education. What we have called the 
vision of "education for communism" emerged at that point in China and, almost immediately, in Cuba.103 The essence of "education for communism" is that education is taken as a means to 
approach a classless community—the most essential feature of communist society—rather than to strengthen existing social distinctions. The governments in both countries, uniquely, resisted 
the restoration of administrative, managerial and technological hierarchy as a way of improving economic efficiency. Instead, they gave full support to efforts to expand production by promot-
ing a sense of social equality and revolutionary consciousness. The governments in both countries, uniquely, resisted the restoration of hierarchy as a way of meeting production goals. They gave 
full support to the effort at once to affirm social equality and expand production by intensifying the efforts of continuing revolution. As an essential part of this radical social and political project, 
the regimes would dismantle schools as separate institutions and merge them into work units. Learning would take place as part of a general social mobilization. This approach helps explain 
both the intensity and the concurrence of the two campaigns. In this approach, the objective of education was to overcome the limits of the choice between equality and development. Such 
education would create a transformed society in which the collective will and energy of a people are able to create a new morality and a breakthrough in productivity. Rather than seek to 
accommodate or catch up to capitalist society, this was an attempt to surpass it. 61  
     The Chinese and Cuban leadership expressed this particular approach to education through three distinctive sets of ideas. The first is that they had an obvious populist and anti-intellectual 
tendency that not only led them to doubt the intellectuals' ideological stands but also the validity of their knowledge. This distrust of intellectuals consequently led the leaders to discredit 
institutionalized education—the breeding ground of intellectuals. In this view, the problem of the existing educational system was not only that it lagged behind other countries but that it also 
obstructed the continuation of the revolution. Second, Mao, Castro, and other leaders criticized the existing educational system for its "isolation" from society. On the surface, at issue was 
whether the system fit the needs of society, but as they perceived future society as a "total" one in which all enterprises and occupations are integrated into a huge "commune," education would 
be the first activity to lose its institutional independence. This grand vision of a future society—sharply different from the Soviet society of the time with its specialization and distinction in 
discipline and vocation—was clearly a driving force in the two countries' educational revolutions. Finally, the Chinese and Cuban perceptions of the issue of revolutionary successors or "new 
man" had a great impact on Maoist and Castroist educational thinking and practice.104 For the Chinese and Cubans, Soviet education only encouraged the growth of a highly specialized and 
privileged class of bureaucrats and technocrats. With alertness to this Soviet lesson, the issue of cultivating the revolutionary successors began to obsess Mao from the late 1950s and became 
one of his priorities in the next decade, while in Cuba Castro and Guevara called for turning the Cuban youth into the generation of the "new man." Accordingly, the objectives of the two coun-
tries' education became quite opposite to those of the Soviet system. 62  
     Yet the result was a collapse of the experiments and restoration of modern education. In all cases, conflicts between education for equality and education for development caused the national 
leadership to restore the unreformed modern system of education. For Tanzania, there was no government strong enough to undertake such a thoroughgoing radicalization of education. For 
Nicaragua, the limits on governmental power were reinforced by the fact that the regime came to power only in 1979, after the Cuban and Chinese educational revolutions had been renounced, 
and Cuban educational assistance to Nicaragua was mainly of the "education for development" variety. 63  
     China and Cuba were the exception, if only for several years each. Faced with the dilemmas of choice between equality and development, and desiring to avoid return to the perils of elitist 
modern education, these two regimes moved toward implementing the more drastic proposals for educational change first voiced in the Soviet Union in the 1920s. The Cuban campaign ran 
from 1967 to 1971, and the Chinese campaign ran from 1967 to 1976. In that interval, the two regimes attempted to deinstitutionalize education and set education within the wider framework 
of "education for communism." 64  
     There may never be a full solution to the problem of understanding educational reform, since it involves so many different social movements and intellectual traditions, spanning more than 
two centuries and many national and cultural boundaries. However, one thing remains predictable: as long as educational controversies and contradictions remain unresolved, the tensions and 
fluctuations in educational policy will continue, and the cycle of reform campaigns will reappear in various forms.105 65  
     The Soviet Union, China, and Cuba—and the other countries that attempted large-scale educational change—achieved great educational advances but failed to find realistic solutions to the 
fundamental contradictions in modern education. Instead their revolutions only weakened the institutional dimension of education and brought about negative and harmful effects for social 
and economical development. In this sense, their attempts and failures were a part of a broader dilemma of the twentieth century between equality and efficiency and between reform and 
tradition. In principle they are all desirable but in practice they are often in conflict with each other. While the examples of perfect balance between either of these two sets of contradiction or 
dilemma are rare to find, the examples of unsuccessful or even disastrous drastic changes are numerous. Educational revolutions or experiments everywhere, from this perspective, provide 
compelling examples of the swing of the pendulum between two extremes. 
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Creation of the “New Man”
By the way of education Castro and his gov-
ernment wanted to create the “new man”. The 
first step was to eradicate illiteracy. In 1961, 
the so called year of education, all secondary 
schools were closed and 270000 students 
were sent to the disadvantaged rural areas to 
work as teachers.Before 1959 22 percent of 
the population was illiterate. Within two 
years there was practically no illiteracy any-
more.

The second step was to bring school and life 
closer together: the Universities were thought 
to be unpragmatic, ivory-tower institutions. 
Six of the nine universities of Cuba were 
closed down, the University of Habana was 
minimized. Instead new technical and agri-
cultural institutions were founded, primarily 
“en el campo”, on the fields. These institu-
tions are thought to be close to production, 
students have to work in industry and agricul-
ture. On the other hand adult workers and 
farmers are encouraged to attend highschools.

Disillusionment
As academics working for the government 
earns approximately 20 Dollars a month, uni-
versities and highschools stay empty. People 
prefer to work in tourist related businesses.  
The country tries to tackle this problem by 
offering more courses in accounting, com-
puter science, tourism and business, but the 
numbers of students enscribed is still going 
back.

Exchange programs
In search of dollars and offers for tourists 
Cuba opened a lot of language schools for 
foreigners. These languageschools are con-
centrated in the Blue Strip”.

sources
-Atlas of Cuba, 1995
-www.paginasamarillas.cu
-LAPA Studies, 2006
-Children of Che, Karen Wald, 1978
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Creation of the “New Man”
By the way of education Castro and his government 
wanted to create the “new man”. The first step was to 
eradicate illiteracy. In 1961, the so called year of edu-
cation, all secondary schools were closed and 270000 
students were sent to the disadvantaged rural areas to 
work as teachers. Within two years there was practi-
cally no illiteracy anymore.

The second step was to bring school and life closer to-
gether: the Universities were thought to be unprag-
matic, ivory-tower institutions. Six of the nine univer-
sities of Cuba were closed down, the University of 
Habana was minimized. Instead new technical and ag-
ricultural institutions were founded, primarily “en el 
campo”, on the fields. These institutions are thought to 
be close to production, students have to work in indus-
try and agriculture. On the other hand adult workers 
and farmers are encouraged to attend highschools.

Actual Condition
As academics working for the government earns ap-
proximately 20 Dollars a month, universities and high-
schools stay empty. People prefer to work in tourist 
related businesses.  The government tries to tackle this 
problem by offering more courses in accounting, com-
puter science, tourism and business.   

In search of dollars and offers for tourists Cuba 
opened a lot of language schools for foreigners. Per 
year  
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Heritage in Hong Kong - Declaring a Monument

 Hierarchy
 Hong Kong has a complex system of 
responsibilities dealing with heritage. 
Chief executive Donald Tsan is the CEO 
of the bureaus and their secretary. “Antiq-
uities and Monuments” as well as “ Antiq-
uities Autorothy Board” are part of 
“Leisure and Cultural Service Depart-
ment” belonging to “Home Affairs 
Bureau”.
 Antiquities an Monuments Office
 AMO was established when the 
“Antiquities and Monuments Ordinance” 
was enforced in 1976. Its responsibilities 
reachs from identifying recording and 
researching buildings and items of histori-
cal interest to organizing and coordinating 
the surveys and excavations of areas of 
archaeological significance. The adaptive 
reuse of some historical buildings are also 
organized by “the Office” as well as foster-
ing public awareness of Hong Kong's 
heritage.
 Antiquities Advisory Board
 AAB advises the Antiquities Authority 
which historical items can be declared as 
monument or a proposed monument 
under of the Antiquities and Monuments 
Ordinance, how to restore and conserve 
the historical items, and to promote the 
conservation of Hong Kong's heritage.

 Sources 
http://www.amo.gov.hk
www.gov.hk/en/about/govdirectory/govchart/index.htm
http://www.ceo.gov.hk/exco
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 Hierarchy
 Hong Kong has a complex system of 
responsibilities dealing with heritage. 
Chief executive Donald Tsan is the CEO 
of the bureaus and their secretary. “Antiq-
uities and Monuments” as well as “ Antiq-
uities Autorothy Board” are part of 
“Leisure and Cultural Service Depart-
ment” belonging to “Home Affairs 
Bureau”.
 Antiquities an Monuments Office
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reachs from identifying recording and 
researching buildings and items of histori-
cal interest to organizing and coordinating 
the surveys and excavations of areas of 
archaeological significance. The adaptive 
reuse of some historical buildings are also 
organized by “the Office” as well as foster-
ing public awareness of Hong Kong's 
heritage.
 Antiquities Advisory Board
 AAB advises the Antiquities Authority 
which historical items can be declared as 
monument or a proposed monument 
under of the Antiquities and Monuments 
Ordinance, how to restore and conserve 
the historical items, and to promote the 
conservation of Hong Kong's heritage.
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The Educational Revolution in Cuba    
Cuba's educational change began less abruptly than that in China. In the early 1960s, while Cuba modeled its policies principally on the Soviet Union's formal system of education, certain signs 
heralded the later developments. In 1961, the "year of education" in the Cuban revolutionary calendar, the government launched its literacy campaign, closed all secondary schools, and sent 
more than 100,000 students (organized into "brigades") to the countryside to live with and teach peasants not only letters, but also ideology, for six months. The Cuban government also estab-
lished "Schools of Revolutionary Instruction" in the same year. The objective of this school system, as Castro once explained, was "the ideological formation of the revolutionary and then, by 
means of the revolutionaries, the ideological formation of the rest of the people."61 What distinguished this school system from other socialist countries' party academies was that the ages of 
the students were all above fourteen; most school sites were chosen in rugged, isolated, rural areas; and the students had to work partly for their own expenses. In 1962 the program had twelve 
regional schools and one national institution, with 12,000 students in total.62 The project of recruiting teenage students and training them into elementary teachers was another early educa-
tional innovation, starting in 1960. The trainees had to study and work in the campus set in the mountains for four years, with the last two years in the Makarenko Pedagogical Institute near 
Havana. Upon graduation, the students would not only be assigned teaching jobs in rural areas but also would assume political leadership at the local level. In the area of adult education, the 
"Worker-Farmer Faculties" comprised a nationwide network, taking the form of half-day work, half-day study, designed to raise the educational levels of working people for university study. After 
several years of preparation, these worker-students would begin regular study in universities. These early policies, while reflecting the urgent needs of literacy and making education more 
accessible for working people, were in accordance with some ideological guidelines, notably the integration of school with society and study with work. As Guevara advocated in his influential 
essay "Man and Socialism in Cuba," "society as a whole must become a huge school.... Education is increasingly integral, and we do not neglect the incorporation of the students into work from 
the very beginning."63 Such educational concepts were also closely associated with the notion of the "new man," "an unselfish, self-sacrificing, frugal, fully-socialized, egalitarian human 
being"—whom Guevara himself was considered as personifying.64 35  
     In May 1964, the government adopted Resolution 392 on polytechnic education with emphasis on the integration of work with study. The Resolution stated that the building of a new society 
required a new attitude toward life, which is "love for work and respect for the worker." This new attitude, however, could not "occur spontaneously as the result of a complex process." Polytech-
nic education was therefore designed to provide a "constant and natural condition of life" in which work was an essential element. Further, the function of such an education was not only ethi-
cal, but also epistemological, because "education based on experience of life is the most effective."65 This resolution signaled an educational reorientation in the years to come.66 As the Chinese 
educational reorientation was driven by national political and economic campaigns, so were the Cuban events. The high tide of Cuban educational change came in the years from 1966 to 1971, 
when the "Revolutionary Offensive" gathered momentum and was officially launched in 1968. It was during that time that Cuban education went through a revolutionary change similar to that 
of China during the Cultural Revolution. 36  
     Starting in 1965, the overall Cuban elementary and secondary school system experienced a radical change. The first and perhaps the most influential project was known as "school goes to 
countryside," first implemented in Camaguey province in 1965, then adopted by all other provinces. The project moved all students and teachers in secondary schools and pre-university institu-
tions to the farms for a period of thirty-five to forty-five days, combining study and work in the fields. The educational purposes of this project were summarized in a report of Granma Weekly 
Review: 37  

1) To achieve continuity in studies within the new productive work plan so that production may be maintained and regular school promotion will not suffer; 2) To move away from a strongly 
theoretical framework, as expressed in books, lectures and theoretical works, to give meaning to the concepts: "linking the school with life," "theory together with practice," and "education" 
together with "productive work"; 3) To apply planning for polytechnic education to the sector of agricultural production; 4) To strengthen the character of school children to conform with social-
ist moral standards, and to contribute in the long run to education in the family; 5) To strengthen the ties between the city and the countryside, between manual labor and intellectual labor.67  
     The plan was also meant to get the students acquainted with the problems in the countryside and to feel obliged to put their societal obligations before their personal preferences in their 
career choice. 38  
     When the Revolutionary Offensive came, a new project—"the basic secondary school in the country," embracing grades 7 to 10—was introduced to replace the "school goes to countryside" 
approach. The difference between the two was that "its pupils, mainly from urban districts, are boarders, they combine study and work systematically during the whole school year, and their 
activities always form part of an economic development plan." The students worked three hours in the fields each day (with five for academic work) to make themselves "self-supporting in 
terms of food production, and some of them were also associated with light industrial work."68 Castro announced that in the near future "it will no longer be today's '45 Days School Goes to the 
Countryside'; by then it will be the 'School in the Countryside.'"69 In 1969 there were 250,000 students enrolled in this project.70 The main principles for this school system were thus: education 
within the community, combining intellectual and physical work, training the students into producers, uniting education with economic development plans, integrating urban youth with peas-
ants, education by self-help and socially useful work, educating young people in the care and conservation of public property, and education through vocational training and guidance.71 39  
     Another innovation in elementary and secondary education was to integrate schools with newly established communities. In the second half of the 1960s, in order to create a completely new 
social environment for the new generation, the Cuban government established many new communities in the countryside with residential quarters, factories, farms, hospitals, nurseries, schools, 
grocery stores, and laundry services. Children were put into nurseries in daytime as early as the end of their mothers' maternity leaves. All schools were boarding schools and the students spent 
at least five days a week in school, combining study with work based on community needs. In 1967 there were three pilot projects for such communities. In the inauguration for San Andres De 
Caiguanabe, one of the pilot communities, Castro announced that "San Andres is a step into the future that lies ahead" and such schools would be established all over the country by 1975.72 40  
     Cuban higher education also experienced fundamental transformation. After the Revolution, the facilities of Cuban higher education were seen as out of proportion to the country's economic 
condition. As a result, the number of universities was reduced from seven to three (University of Havana in the west, University of Las Villas in the central part, and University of Oriente in the 
east73). In those that survived, curriculum and enrollment were reoriented toward more practical goals. From 1959 to 1967, among the entire student population, students in social sciences 
declined from 25.3% to 7.1% and in humanities from 4.3% to 2.1%, while enrollment in education increased from 19.7% to 26%, in engineering and architecture from 13% to 23.7%, and in 
agricultural science from 4.7% to 10%. The most striking decline was in the discipline of law: the percentage of the students of law declined from 11.2% to 0.8%—that is, in 1959 there were 6,000 
law students but in 1967 only 200.74 41  
     The integration of study with work was also set as a primary goal in higher education. One important form was the enrollment of large number of workers and peasants (after several years of 
preparation in the Worker-Peasant Faculty). This policy not only changed the composition of the student body but also brought about fundamental changes in curriculum. Herbert Matthews, an 
American sympathizer of the Cuban Revolution, revisited Cuba in 1972 and closely observed such changes. According to him, "A worker is brought to the university not to study books while he 
leaves his work, but to study as he continues working, contributing his practical knowledge to the university —he teaches as he learns, and in the factory he teaches the university student who 
comes to work there."75 This description could just as well have been used to identify the Chinese "worker-peasant-soldier" students in the state-run universities and the worker-students in the 
factory-run colleges. As with their Chinese counterparts, the prospective students in Cuba needed to have a "report" from a mass organization, especially the Committee for the Defense of the 
Revolution, to prove their revolutionary attitude.76 42  
     Another important measure was that the universities set up work centers in factories or mines that directly linked research and teaching with practical productive needs. For example, all three 
major universities set up such work centers in the Moa Bay and Nicaro nickel plants. There were also a number of educational hospitals where teaching and study were combined with 
practice.77 According to José M. Millar, the rector of Havana University in the early 1970s, the university was a place apart from society before 1959, but had become "an integral part of the 
revolutionary economy and social system." He announced that the university would be "a vast complex of schools, factories, farms, mines, hospitals, et cetera, where students are workers and 
workers are students." This concept is an educational revolution. The essence of this revolution was "the total socialization of education through integration of work and study."78 43  
     As China's educational revolution was to a great extent a brainchild of Mao, so also was Cuba's educational revolution a product of Fidel Castro. Like Mao, Castro tended to consider himself a 
teacher. "I have always had a great addiction to education," he once put it.79 The similarities between the two leaders are remarkable, quite aside from the adherence to Marxist ideology. Both of 
them had unpleasant memories and negative views about the old education from their personal experience.80 As Mao envisaged putting children under direct government supervision and 
having them work for their own subsistence long before he gained power, Castro did so in 1958 when he was still in the Sierra Maestra. As he put it, "I shall create agricultural units for each 
25,000 inhabitants.... These units will have a training center for the children.... [they] will be housed and fed, clothed and educated and by their own work they will make these centers self-
supporting to the point where they will be able to amortize the plant and machinery, which will belong to the state."81 Mao doubted that the "professors" had real knowledge and so did Castro, 
with his favorite sardonic story about a professor of the "University of the School of Agronomy of Havana" who goes into the rocky area of the Guanahacabibes peninsula to plant 67 hectares of 
citrus.82 He coined a term, "the agronomists on the sidewalk," to refer to such professors, meaning that they lived in the cities and had grown nothing. Mao worried, for both ethical and practical 
reasons, about students' ignorance of agricultural work and the conditions in the countryside, while Castro demanded that "even if they are just six, and in first grade, they will know how to grow 
lettuce, how to produce a head of lettuce."83 Mao did not like humanities and social sciences, and considerably reduced the curriculum and enrollment of these subjects in higher education, as 
did Castro. For Castro, the universities would be replaced by technological institutes and future Cubans would be "an engineer, an agronomist, a soil technician, a livestock specialist."84 Finally, 
both of them envisaged a future with no tangible and institutional barriers between school and society. As Castro put it, "In the future, practically every plant, agricultural zone, hospital, and 
school will become a university" and "One day we will all be intellectual workers!"85 44  
     But what made Castro a little different from Mao was that he stressed not only the ideological and pedagogical purpose of the educational revolution, but also clearly illustrated its pragmatic 
aim and necessity. In this sense he combined the roles of Mao and Liu Shaoqi in China. Castro on numerous occasions told Cubans that, as an under-developed country, Cuba could not afford to 
provide all children with free and full-time education. The students—or at least a large portion of them—had to earn their rights to education by integrating their study with physical labor. In a 
1972 speech specifically for the Basic Secondary School programs, Castro said that Cuba had about 3.5 million young people needing education. "In this situation, we have no alternative ... in 
addition to being an infrangible pedagogical principle, a social and human necessity, it is further a necessity for our country's development."86 45  
     If in China the end of the Cultural Revolution brought an abrupt conclusion to the educational revolution, then in Cuba the educational revolution concluded in a similar but less drastic 
manner. In June 1970, Castro publicly admitted the failure of the project of producing ten million tons of sugar—a major economic target for the Revolutionary Offensive. This setback started a 
process of reexamination of and retreat from the previous radical policies of social transformation. In 1977 Castro admitted that the regime had made "a major mistake in education during the 
1960s" by introducing some "unrealistic" projects that no doubt impaired the country's economic construction.87 Starting in the mid-1970s, Cuban education appeared to have some new 
features similar to those of China after Mao: the emphasis shifted from the integration of work with study to a focus on grade, discipline, and promotion. A new elite school system called the 
School for Exact Sciences was established in the early 1980s. The Cuban government launched the "battle for quality" to improve education, and Castro himself even called on a number of 
occasions for fighting fraud and cheating in exams.88 46  
     The Cuban educational system experienced revolutionary changes from the 1960s to the early 1970s that were as sweeping and radical as those of China. Castro was fully aware of the signifi-
cance of the revolution: as he once proudly said, "People talked about it and gave it attention, but Cuba was the first to put it into practice."89 If the essence of educational revolution in China 
was "Open Door Schooling," then its Cuban equivalent was Castro's announcement that in the future every productive unit would become a university and José M. Millar's vision of a "total 
socialization of education."90 47  
    
Interpretation of the Educational Revolutions    
The Chinese and Cuban educational revolutions, despite their failures, were episodes of world-historical significance in themselves because they were such massive and path-breaking social 
mobilizations. But in the connected world of the late twentieth century, we must expect that these two nations and their educational movements were tied to other processes in the world from 
which they inherited the past, with which they shared the present, and to which they bequeathed their heritage. 48  
     In Tanzania, for example, one of the key projects of President Julius Nyerere's Ujamaa socialism in the 1960s and 1970s was Education for Self-Reliance. It demanded that every school become 
a working community, self-supporting through integrating study with "practical and work-oriented subjects."91 Students were responsible for planning and running farms and were graded 
accordingly. These policies were considered not only as the means for self-financing, but also to help develop a proper attitude toward socialism and to blur the distinction between manual and 
mental labor. Tanzanian educational reform may have had something to do with Chinese-Cuban influence: Nyerere was deeply impressed by China's Cultural Revolution during his two trips 
there in the late 1960s, and he also argued that Cuban education might be a good example for Tanzania to follow.92 49  
     In Nicaragua, after the Sandinista rebels came to power in 1979, the new government carried out a profound educational reform that emphasized "participatory education for the masses, ... 
educational innovation for scientific and technical fields, linking education to productive work, ... [and] the transformation of education to support the new economic and social model." Under 
this reform, enrollments in humanities declined significantly while applied sciences greatly expanded. The Nicaraguan reform also sought to "shape a 'new person' or selfless Sandinista 
revolutionary."93 Foreign influence in the case of Nicaragua was more obvious than for Tanzania: the Sandinista government was advised to a great extent by Fidel Castro, who sent brigades of 
teachers to participate in Nicaraguan literacy campaigns that followed Cuban models. 50  
     Most extreme of all the educational movements was that of Cambodia under the Khmer Rouge. There the regime, from April 1975 to the very end of 1976, went beyond the other educational 
revolutions, renouncing the hope that education could have a positive role in society: the entire education system was abolished because it was condemned as a bourgeois and colonial legacy. 
The Cambodian communists, though under Maoist influence, thought that even Mao had failed to carry out his revolution because he broke his promise to launch more cultural revolutions 
periodically and retained such pre-revolutionary social institutions as money, family, urban centers, and school system. This explained, the Khmer Rouge argued, how it was that as Mao's death 
approached the revisionists took over and restored everything.94 Taking a lesson from China, they decided simply to abolish all of these institutions—instead of reforming them—from the very 
beginning when they took over Cambodian cities in the spring of 1975.95 From 1977, when the Khmer Rouge decided to restore some elementary and secondary schools in the countryside, the 
guidelines for education were nearly identical with those of China and Cuba in the era of educational revolution. For example, as one of the Party's documents proposed, "Our goal is to keep 
schooling close to productive work.... Theory should be learned at the same time it is being applied to actual work. Our people study and at the same time directly serve the production move-
ment. To implement this, schools are located mainly in the cooperatives and factories." As Karl Jackson points out, these guidelines were "yet another cue from the Cultural Revolution, schooling 
was not to be separated from working because educational specialization would eventually breed elitism and lead to impractical, theoretical solutions to real work problems."96 51  
     Educational change and debate elsewhere in the world, especially in the 1960s, showed resemblance to the changes in China and Cuba. New national governments, as they took power after 
the end of colonial rule in countries of Africa, Asia, and the Caribbean, expanded educational systems dramatically, in hopes of achieving universal primary education. The examples of Ivory 
Coast, India, Indonesia, and Algeria stand out, as each of these nations brought about a dramatic increase in literacy for populations that had previously had little schooling. Their achievements 
were all the more impressive in that these multilingual countries faced a dilemma on the language of instruction that made certain choices more complex than for Cuba and China. Nor were 
educational campaigns limited to countries that had either recently escaped colonial rule or undergone a revolution. In Brazil for example, also in the 1960s, Paolo Freire arose as an educational 
reformer whose Pedagogy of the Oppressed called for education to challenge social inequality. Freire became linked to the educational approach of Che Guevara in the 1960s, and later made 
contact with Jonathan Kozol, a critic of urban education in the United States.97 52  
     How, then, can we best approach the analysis of the Chinese and Cuban educational revolutions? The additional cases just cited make it clear that the Cuban and Chinese movements—or at 
least many of their policies—were not unique in a global context. What approach is best for enabling the analyst to connect the Chinese and Cuban movements with other cases of educational 
change, and at the same time show how and why they differed? 53  
     In the analytical summary below, our framework identifies three approaches taken by those who would reform the elite-and-urban bias of the modern educational system. We have labeled 
these approaches as "education for social equality," "education for development," and "education for communism." Each of these approaches brought its own set of educational dilemmas, 
which tended to cause the leaders of educational change to shift from one approach to another. 54  
     The first approach of educational critics is that of "education for social equality." The Chinese and Cuban campaigns began as a continuation and radicalization of a long-term tradition, based 
on a utopian view of social equality that attacked the elitist and parochial tendencies of modem education. This approach was represented in the thinking of early Chinese and Cuban national-
ists, Marxists, utopian socialists, and Russian populists, as indicated in the opening section of this article. This approach to education, which can be traced as far back as the Enlightenment, com-
plained of the privileges that the elite received in education, and argued that the organization of education did more to create and justify social hierarchy than to limit it. Education, said these 
critics, should serve the oppressed, not replicate their oppression. 55  
     The literacy campaigns in the early years of the Chinese and Cuban revolutionary governments corresponded to "education for social equality." These campaigns were immensely successful 
in advancing certain aspects of social equality by expanding education. The most compelling evidence is that they increased the level of literacy, within a relatively short period, to a point where 
most adults and school-age children could read.98 These literacy campaigns paralleled those of the Soviet Union and Turkey in the 1920s, and those of decolonizing nations in Africa and Asia 
during the 1950s and 1960s. For the world as a whole, the period from 1950 to 1975 is arguably the time in which literacy made the greatest advances for the human population. In addition to 
the expansion of literacy, the "education for social equality" approach emphasized the dignity of work, the practicality of education, and the linkage of study and work at all levels. Marx's early 
praise for the integration of work with study at a young age underscored a theme that was to recur in educational reforms throughout the twentieth century. 56  
     The costs of "education for social equality" were high, however. Though the benefits of improved communication for the population and political loyalty to the new government were tangible, 
the economic benefits were slow to appear. For countries with meager economic and educational resources, such campaigns became too utopian to carry on when overplayed by the state. This 
focus on the most basic educational institutions led to neglect of the more advanced side of education and alienated the families that hoped to benefit from advanced education. It dissipated 
economic and educational resources —which were already limited in these countries—rather than concentrating them where they were economically most efficient. 57  
     For this reason, the approach of "education for development" gradually received more attention and even became a priority among educational practitioners in China, Cuba, and elsewhere. 
"Development" here meant rapid economic advance, in particular to catch up to the developed capitalist countries. In this approach, China and Cuba can be linked with the other countries 
carrying on a process of decolonization, or campaigning against neocolonialism. This desire for development was shared by socialists hoping to prove the validity of their system. It meant 
emphasis on vocational training, on work-study, and on engineering and applied science. Liu Shaoqi in China and Fidel Castro in Cuba during the early 1960s were clear examples of this practi-
cal, on-the-job approach to education aimed at meeting production goals. 58  
     The dilemma of choosing between social equality and development was addressed by educational analysts as well as political leaders. As Trobe Mende argued, "much of the education now 
dispersed in poor countries is not only irrelevant to the solution of the problems they face, but tends to be positively harmful. It perpetuates contempt for menial tasks, and widens the gulf 
between the privileged minorities and uneducated or illiterate Masses.... It fails to provide any vocational training, elements of modern science, useful technology, or knowledge about modern 
agriculture to confront real problems impeding material progress."99 While the first part of this quote addresses issues of social equality, the second addresses issues of economic development. 
Thus, "education for development" was adopted by many analysts as another perspective to understand and assess educational changes in the 1960s and 1970s, when educational movements 
in the Third World were unfolding, and it is still reflected in some recent works even when most of such experiments have failed.100 Some authors put Cambodia, Laos, China, Tanzania, Cuba, and 
Mozambique into a single category of developing countries that made efforts to break the patterns of the Western type of education.101 The "center-periphery" hypothesis, dependency theory, 
and world-system theory are often utilized in these arguments. 59  
     The problem with "education for development," however, was that it tended to rely on specialization and expertise, and thus slipped back to the system of elite-and-urban privilege and (as 
early Soviet reformers might have said) of schools that talk rather than schools that do—against which the whole process of educational reform had been launched. In the Soviet Union and in 
most decolonizing countries, educational and governmental leaders responded to this second dilemma by returning to the approach of the modern educational system. For the Soviet and other 
responses to this dilemma, the result was the abandonment of reform except for the maintenance of some exceptionalinstitutions emphasizing "education for equality" (e.g., the Soviet 
Children's Palaces) and "education for development" (e.g., female physicians) to differentiate their education from that of Western industrial countries.102 60  
     This is where the Chinese and Cuban regimes drew the line and became different. Up to 1967, the educational reform movements of China and Cuba were not fundamentally different from 
the earlier movement in the Soviet Union, or from the contemporary movements in decolonizing countries. But Mao chose to launch the Cultural Revolution in 1967—at a fortuitous moment of 
global contestation that became more explicit in the following year—and encouraged resistance against the pressures to relent to the contradictions in education. What we have called the 
vision of "education for communism" emerged at that point in China and, almost immediately, in Cuba.103 The essence of "education for communism" is that education is taken as a means to 
approach a classless community—the most essential feature of communist society—rather than to strengthen existing social distinctions. The governments in both countries, uniquely, resisted 
the restoration of administrative, managerial and technological hierarchy as a way of improving economic efficiency. Instead, they gave full support to efforts to expand production by promot-
ing a sense of social equality and revolutionary consciousness. The governments in both countries, uniquely, resisted the restoration of hierarchy as a way of meeting production goals. They gave 
full support to the effort at once to affirm social equality and expand production by intensifying the efforts of continuing revolution. As an essential part of this radical social and political project, 
the regimes would dismantle schools as separate institutions and merge them into work units. Learning would take place as part of a general social mobilization. This approach helps explain 
both the intensity and the concurrence of the two campaigns. In this approach, the objective of education was to overcome the limits of the choice between equality and development. Such 
education would create a transformed society in which the collective will and energy of a people are able to create a new morality and a breakthrough in productivity. Rather than seek to 
accommodate or catch up to capitalist society, this was an attempt to surpass it. 61  
     The Chinese and Cuban leadership expressed this particular approach to education through three distinctive sets of ideas. The first is that they had an obvious populist and anti-intellectual 
tendency that not only led them to doubt the intellectuals' ideological stands but also the validity of their knowledge. This distrust of intellectuals consequently led the leaders to discredit 
institutionalized education—the breeding ground of intellectuals. In this view, the problem of the existing educational system was not only that it lagged behind other countries but that it also 
obstructed the continuation of the revolution. Second, Mao, Castro, and other leaders criticized the existing educational system for its "isolation" from society. On the surface, at issue was 
whether the system fit the needs of society, but as they perceived future society as a "total" one in which all enterprises and occupations are integrated into a huge "commune," education would 
be the first activity to lose its institutional independence. This grand vision of a future society—sharply different from the Soviet society of the time with its specialization and distinction in 
discipline and vocation—was clearly a driving force in the two countries' educational revolutions. Finally, the Chinese and Cuban perceptions of the issue of revolutionary successors or "new 
man" had a great impact on Maoist and Castroist educational thinking and practice.104 For the Chinese and Cubans, Soviet education only encouraged the growth of a highly specialized and 
privileged class of bureaucrats and technocrats. With alertness to this Soviet lesson, the issue of cultivating the revolutionary successors began to obsess Mao from the late 1950s and became 
one of his priorities in the next decade, while in Cuba Castro and Guevara called for turning the Cuban youth into the generation of the "new man." Accordingly, the objectives of the two coun-
tries' education became quite opposite to those of the Soviet system. 62  
     Yet the result was a collapse of the experiments and restoration of modern education. In all cases, conflicts between education for equality and education for development caused the national 
leadership to restore the unreformed modern system of education. For Tanzania, there was no government strong enough to undertake such a thoroughgoing radicalization of education. For 
Nicaragua, the limits on governmental power were reinforced by the fact that the regime came to power only in 1979, after the Cuban and Chinese educational revolutions had been renounced, 
and Cuban educational assistance to Nicaragua was mainly of the "education for development" variety. 63  
     China and Cuba were the exception, if only for several years each. Faced with the dilemmas of choice between equality and development, and desiring to avoid return to the perils of elitist 
modern education, these two regimes moved toward implementing the more drastic proposals for educational change first voiced in the Soviet Union in the 1920s. The Cuban campaign ran 
from 1967 to 1971, and the Chinese campaign ran from 1967 to 1976. In that interval, the two regimes attempted to deinstitutionalize education and set education within the wider framework 
of "education for communism." 64  
     There may never be a full solution to the problem of understanding educational reform, since it involves so many different social movements and intellectual traditions, spanning more than 
two centuries and many national and cultural boundaries. However, one thing remains predictable: as long as educational controversies and contradictions remain unresolved, the tensions and 
fluctuations in educational policy will continue, and the cycle of reform campaigns will reappear in various forms.105 65  
     The Soviet Union, China, and Cuba—and the other countries that attempted large-scale educational change—achieved great educational advances but failed to find realistic solutions to the 
fundamental contradictions in modern education. Instead their revolutions only weakened the institutional dimension of education and brought about negative and harmful effects for social 
and economical development. In this sense, their attempts and failures were a part of a broader dilemma of the twentieth century between equality and efficiency and between reform and 
tradition. In principle they are all desirable but in practice they are often in conflict with each other. While the examples of perfect balance between either of these two sets of contradiction or 
dilemma are rare to find, the examples of unsuccessful or even disastrous drastic changes are numerous. Educational revolutions or experiments everywhere, from this perspective, provide 
compelling examples of the swing of the pendulum between two extremes. 
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Creation of the “New Man”
By the way of education Castro and his gov-
ernment wanted to create the “new man”. The 
first step was to eradicate illiteracy. In 1961, 
the so called year of education, all secondary 
schools were closed and 270000 students 
were sent to the disadvantaged rural areas to 
work as teachers.Before 1959 22 percent of 
the population was illiterate. Within two 
years there was practically no illiteracy any-
more.

The second step was to bring school and life 
closer together: the Universities were thought 
to be unpragmatic, ivory-tower institutions. 
Six of the nine universities of Cuba were 
closed down, the University of Habana was 
minimized. Instead new technical and agri-
cultural institutions were founded, primarily 
“en el campo”, on the fields. These institu-
tions are thought to be close to production, 
students have to work in industry and agricul-
ture. On the other hand adult workers and 
farmers are encouraged to attend highschools.

Disillusionment
As academics working for the government 
earns approximately 20 Dollars a month, uni-
versities and highschools stay empty. People 
prefer to work in tourist related businesses.  
The country tries to tackle this problem by 
offering more courses in accounting, com-
puter science, tourism and business, but the 
numbers of students enscribed is still going 
back.

Exchange programs
In search of dollars and offers for tourists 
Cuba opened a lot of language schools for 
foreigners. These languageschools are con-
centrated in the Blue Strip”.

sources
-Atlas of Cuba, 1995
-www.paginasamarillas.cu
-LAPA Studies, 2006
-Children of Che, Karen Wald, 1978
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Creation of the “New Man”
By the way of education Castro and his government 
wanted to create the “new man”. The first step was to 
eradicate illiteracy. In 1961, the so called year of edu-
cation, all secondary schools were closed and 270000 
students were sent to the disadvantaged rural areas to 
work as teachers. Within two years there was practi-
cally no illiteracy anymore.

The second step was to bring school and life closer to-
gether: the Universities were thought to be unprag-
matic, ivory-tower institutions. Six of the nine univer-
sities of Cuba were closed down, the University of 
Habana was minimized. Instead new technical and ag-
ricultural institutions were founded, primarily “en el 
campo”, on the fields. These institutions are thought to 
be close to production, students have to work in indus-
try and agriculture. On the other hand adult workers 
and farmers are encouraged to attend highschools.

Actual Condition
As academics working for the government earns ap-
proximately 20 Dollars a month, universities and high-
schools stay empty. People prefer to work in tourist 
related businesses.  The government tries to tackle this 
problem by offering more courses in accounting, com-
puter science, tourism and business.   

In search of dollars and offers for tourists Cuba 
opened a lot of language schools for foreigners. Per 
year  
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